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General Teaching Methods

Rationale

Thismoduleis one of threein athree-credit point unit. The actua break-up of topics and time
dlocation isflexible, and to be decided upon by the individud lecturer.

The preceding module in thisunit is.

Module7.1 Introduction to Teacher Centred and Child Centred Approaches
Thefallowing modulein thisunit is

Module 7.3 Multigrade M ethods

This module builds upon the information introduced in Module 7.1, and explores specific
teaching approaches or strategies, both teacher and student centred. It isimportant that
beginning teachers develop avariety of srategies to use when teaching, understand the
reasons why a particular strategy may be useful in promoting learning, and choose srategies
which are gppropriate for the needs of the students being taught.

Beginning teachers should be aware that not only must they know what to teach (i.e., content)
they must know how to teach, providing opportunities for their sudents to processinformation
to assg in ther learning. Teaching Strategies relate to the how of the curriculum.

Objectives
By the end of the module, you will be able to define, describe and discuss the advantages and
disadvantages of usng:

Direct ingtruction/ expository teaching as a teeching strategy

Discussion as ateaching strategy

Group work as ateaching strategy

Co-operative learning as ateaching strategy

Problem solving as ateaching strategy

Role play as ateaching strategy

By the end of the module you will be ableto:

select gppropriate srategies for different lesson types and different learning styles of
sudentsin your class.
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2 Module 7.2 Teaching Methods

How to use this material

Thismodule is written as a series of topics, identified in the table of contents, and by their large
sub headings. Each topic includes some readings and activities to complete. Y our lecturer will
guide you through the materids during the lecture program.

Sometimes, you may work directly from the book during the lecture. Sometimes, your lecturer
may ask you to complete an activity or reading for homework. Y our lecturer may include
additiond information and topics.

Assessment

Your lecturer will provide details of assessment requirements during the first weeks of the
program. These assessment tasks will provide the opportunity for you to show your
understanding and apply your knowledge of the theory to practica stuations.

References

Whilst dl the readings that you need are contained in these resource materids, additiona
references used in the writing of this module are included.

Recommended reference
Much of the materid in this module has been adapted from the following text. Y ou do not

need the reference to complete the module, however it provides further information on the
topicsin more detall.

Killen, R. (1998) Effective Teaching Strategies, (2™ ed) Socia Science Press, Austrdia.

Other useful references

Mc Burney-Fry, G. (1998) Improving Your Practicum; A Guide to Better Teaching
Practice. Socid Science Press, Audirdia

Barry, K., King, L. (1998) Beginning Teaching and Beyond (3" ed) Socia Science Press,
Audrdia

Mannison, M. (1993) Interactive Teaching Strategies. Socid Science Press, Audrdia.

Marsh, C. (2000) Handbook for Beginning Teachers (2™ ed) Longman, Pearson
Education Audraia
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Direct Instruction

Adapted from Killen R, (1998) Effective Teaching Strategies. Social
Science Press. Australia.

In many schools, teachers colleges and universties, direct ingtruction (particularly lectures and
demondtrations) is very common. In Papua New Guineg, it has been the main style of
ingruction in the past, and is il very prevalent as amain form of teaching.

L]

What is direct instruction?

Direct ingtruction is a term often used to
describe avariety of whole class expository
teaching techniques . It is sometimes referred
toas‘chak and talk’. It is ateacher centred
approach in which the teacher ddiversthe
academic content in a highly structured
format, directing the activities of sudents and
maintaining a focus on academic achievement.

Common forms of direct ingruction include
|ectures and demonstrations.

Some advantages of direct instruction

Even though student centred approaches to teaching have become more popular in recent
years, support for direct ingtruction dill exists. Some of the advantages are listed below.
Direct ingtruction gives you maximum control over the learning environment

You are in control of the content and sequence of the information that students
receive, so you can keep the focus on the outcomes that students are to achieve

It can be used equally effectively with large and small classes

It can be an effective way of teaching factud information and knowledge thet is highly
Structured

It dlows you to present alarge amount of information in areatively short time, and Al
sudents are given equa access to thisinformation

L ectures can be a useful way to provide information for students who are poor
readers or who are not very skilled at locating, organising, and interpreting information

Generdly, direct ingtruction allows you to create a non-threatening (reasonably stress
free) environment for the sudents. Those who are shy, not confident, or not
knowledgeable are not forced to participate and become embarrassed.
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4 Module 7.2 Teaching Methods

Direct ingruction that emphasises listening (eg lecturing) and direct ingtruction that
emphasi ses observing (eg demondtration) both help students who prefer to learnin
these ways

™7.2 Activity 1

What types of learners are likely to prefer teachers who use direct
instruction?

Some limitations of direct instruction

Direct ingtruction is not dways appropriate, Snce it is not dways the most effective way to
help students learn. Some of itslimitations are;

Direct ingruction relies heavily on students being able to take in information through
listening, obsarving and note-taking. Since not al students are good at these kills, it
makes it difficult for some.

It isvery difficult to cater for individud differences between students abilities, prior
knowledge, rate of learning, level of understanding, learning styles, or interest in the
subject during direct ingruction.

Because gudents have limited active involvement in direct ingruction, there are few
opportunitiesin this type of lesson to develop their socia and interpersond kills.

Thereis some research evidence that the high level of structure and teacher control of
learning activities characteridtic of direct ingtruction may have a negative impact on
sudents problem solving abilities, independence and curiosity.

If the direct ingtruction does not involve much student participation, their interest will
be lost after 10 — 15 minutes, and they will remember little of the content.

If used too frequently, direct ingtruction can lead students to believe that it isthe
teachers job to tdll them al they need to know, making them less willing to take
respongbility for their own learning.

Because direct ingtruction involves alot of one way communication, there are limited

opportunities for you to gain feedback about student understanding. This may leave
sudents with limited understanding or misconceptions.
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Module 7.2 Teaching Methods 5

7.2 Activity 2

Think about some of the lessons you have taught or seen where the
teacher/lecturer has used direct instruction. Were some of them more
successful than others? Why?

What are some of the problems that students might experience when they
are watching a teacher demonstration?

L]

How can you use direct instruction successfully?

Successful direct ingtruction depends on two main factors, whether or not the information you
present makes sense to your students, and whether or not your students are interested in what
you present. Both of these factors are under your control.

What can you do to help students make sense of your lesson?

There are anumber of useful ways of structuring your lessonsto Structuring
help students see where they are going and why.

Using overviews or advance organises alows you to tell students the purpose of the lesson,
and to help them see the broad picture before you start going into detail. Another way would
be to tdl the sudents what outcomes they will achieve as aresult of the lesson. Once students
know where the lesson will take them, show them how they will get there. Using flowcharts or
agmplelig of pointsto be discussed will help them follow the lesson to its conclusion.

Learning will be made easer for your students if you highlight main points, proceed in smadll

steps at an appropriate pace and give students opportunities to Helbi
check that they understand what you are talking abouit. € prlrr: g;gﬁﬁgts o

Students will not be able to understand the subject you are language

teaching them unless they understand the language of the subject.
Y ou must help students to master the language of your subject a the same time they are trying
to learn the content. Thisis particularly important if you are teaching students who are moving
from vernacular literacy to English. Don't expect the students to understand the words just
because you might use them alot, and do not assume that Assessing student
because students use words, they know what they mean. note taking

Y ou will help the students by taking the time to explain the
vocabulary or why particular words are being used.

Don't expect that your students will have appropriate note taking skills. Make it easy for them
by emphasisng main points, by making the structure of your
lesson clear, and by giving students time to take notes. Using student ideas

One of the best waysto maintain sudents' interest isto involve
them actively in the lesson. A good way to do this during direct
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6 Module 7.2 Teaching Methods

ingruction isto use the students' ideas as an important part of your lesson. Asking questions
and inviting sudents comments on the ideas that you are presenting are Smple waysto

involve the sudents.

During any indruction, it is very important that you know whether
or not students are learning. Y ou may be able to judge this
informaly by the looks on their faces, the questions they are asking,
and from the answers that are given to your questions. It isuseful to

Checking student
understanding

giveasmdl quiz or test during or a the end of the lesson to give you additiond feedback on

sudent learning.

F77.2 Activity 3

Plan a short direct instruction lesson to be taught to your group. Choose a

topic that is interesting to you.

Present an overview, a flow chart of what you will be discussing, and use
some of the methods listed above to help you teach the lesson.

Ask the group to give you feedback on your lesson and what they thought

of the direct instruction method.

MORE IDEAS FOR EFFECTIVE DIRECT PRESENTATION

wander aimlessly around.

and the students.

Always communicate clearly, and avoid unnecessary and
repetitive words like ‘right’, ‘you know’ and ‘OK’

Vary your speech rate, volume and pitch to match the message
you are delivering and to help maintain interest.

Don’t go too fast. Students need time to think
Always talk to the students. No the blackboard or the floor.
Make eye contact with as many students as possible

Use appropriate gestures and physical movements, but do not

Try to minimise the barriers (physical and otherwise) between you
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An exposition strategy

Adapted from Barry & King (1998) Beginning Teaching and Beyond.
Social Science Press, Australia.

L]

An expogtion grategy is one in which the teacher presents materid to the students through
explanation, questioning and discussion.

The exposition Strategy congsts of four magjor steps:

Setting the scene

Presenting the materia

Student activity

Checking understanding/transferring materid to red life.

A W DN

The mgor purpose of this Srategy isto tranamit information as quickly and meaningfully as
possible. It emphasises building on prior knowledge and having students assimilate information
by ligening. The teacher transmits information and the students are passive receivers. It is
auited to dl year levels and ahilities, but is most commonly used with older sudentsin
information oriented |lessons.

The mgor limitation of an expogtion drategy isthet it can be boring, long, and poorly
presented. Students can have little opportunity for involvement, so socid skillsand learning
outcomes can be minimd. It isdso difficult to cater for individud differenceswith an
exposition dtrategy.
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Using Discussion as a Teaching Strategy

Adapted from Killen, R. (1998) Effective Teaching Strategies Social
Science Press. Australia.

N

What is a classroom discussion?

Discussion is an orderly process of face-to-face interaction in which people exchange idess
about an issue for the purpose of solving a problem, answering a question, enhancing their
learning, or making adecison.

Bridges (in Killen 1998) suggests that in order for an exchange of ideasto be cdled a
discussion, it should meset five conditions:

People mugt talk to one another

People must listen to one another

People must respond to one another

They mugt be putting forward more than one point of view

They mugt have the intention of developing their knowledge, understanding or
judgement of the issue under discussion

Discussion can be considered as co-operative thinking aloud. Because students are expected
to share their thoughts as they discuss academic issues, discussion is both active and student-
centred learning.

Discussion can be used in many different ways, either as part of alesson, as awhole lesson, or
integrated with one or more other teaching strategies.

When might you use discussion as a teaching strategy?

A discussion can ether focus on solving a problem or focus on exploring an open-ended issue.
Some of the most gppropriate times for whole class discussions may be:

When you want students to develop a sense of ownership over their new knowledge
and respongihility for their own learning

When you want students to think critically about the subject and develop their ills of
andyss, synthesis and evauation, rather than just memorise facts

When you want sudents to develop their understanding by drawing on their prior
knowledge and experience

When your am isto develop students communication skills such as sating their ideas
clearly, listening to others, or responding appropriately to others.

When there is a need to develop a sense of group identity so that the students can
support each other in their learning.
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Module 7.2 Teaching Methods 9

Some advantages of using discussion

Discussons actively involve sudentsin learning and because of this, sudents can fed
that they are making ared contribution to their own learning. A discusson ismore
likely to maintain a student’ s interest than a passive, teacher directed learning
experience.

Active involvement in learning motivates sudents, especidly when they see that others
vaue their contributions and respect their point of view.

When used with young children, discusson can be an effective way to help them
develop socidly acceptable means of interaction, such as listening, Spesking politely,
and respecting the views of others.

Discussion can result in more student learning than some other strategies. This occurs
because, as students verbaise their thinking, they are able to construct or reconstruct
knowledge in away that makes sense to them.

Discussion can be an effective way of dlowing students to share their knowledge and
experience.

™ 7.2 Activity 4

Think back to a previous lecture where you were involved in a discussion.
Did you experience any of the points above? Which ones and how did it
help your learning?

What makes some discussions better than others? Write about a
successful discussion you have had, and one that was not enjoyable.
What was it that made the two examples so different?

Some limitations of using discussion

It isnot ways easy to conduct a discussion, and like other teaching Strategies, discusson is
not suited to dl teaching Stuations. Both the teacher and student have to learn how to engage
in learning through discusson.

Discussions are unlikely to be productive unless sudents are well prepared, and that
usualy requires them to do some prior reading or research.
It is easy for talkative students to dominate the discussion

In most discussions, there will be opportunities for students to get * off the track’ and
you may need to remind them of the focus of their discussion

Some students may be reluctant to participate in discussons.

Some students may not have sufficient command of the language of the subject, or
understanding of the key concepts of the subject, or critical thinking skillsto join in the
discussion.
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10 Module 7.2 Teaching Methods

What should you expect of students during a discussion?

The students should listen attentively

It isimportant for students to understand that discussion is a collective learning experience that
depends on co-operation and objective thinking. Listening carefully is an important part of
discussion work and students should be taught and expected to listen to their peers. If they do
nat, they will not know if their thinking about the topic is Smilar to the thinking of others, and
time may be wasted through unnecessary repetition of ideas

The students should be objective

Encourage students to make rationd, logical, objective contributions, and help them to see
why emotive contributions are less desirable. Encourage students to raise questions, offer
objective opinions and listen carefully to others.

Students need to talk enough, but not too much

Encourage students to contribute, and the best way to do that isto make them fed their
contributions are worthwhile. On the other hand, no student shoud dominate the discusson.

The students should be interactive

During a discussion, students will spend time thinking, but the important part of the Srategy is
that each student needs to interact with the other students, with the teacher and with the
subject being discussed. Y ou want students to be participants in the discussion, and aso be
observerswho are aware of what is happening around them, so they can contribute in a

positive way.

Interactive strategies for discussion

From Mannison, M. (1998) Interactive Teaching Strategies NB
Publications, Aust.

Taking turns to talk

This strategy helps focus the group’ s attention on the speaker during the group discussion. It
discourages people from talking too much, and it makes it easier for quiet people to erter the
discussion. It isuseful in awhole class discusson circle, or discussion within groups.

Materials

A ball or some other soft object which is easy and safe to throw and catch. (A ‘paper’ ball
would do). If anumber of groups are working at the same time, each group will need one ball.
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Procedure
1. Puttheclassinadiscusson circle OR in group circlesfor discussion

2. Tdl the dudents the following rules:
a. You can only speak if you're holding the ball.

b. When you have finished speaking, you may pass the ball to anyone who
has signalled (non-verbally) for it, or you can pass the ball to someone
whose opinion you would like to hear.

3. You may ask teams to summarise the points made and report back, or ask individuas
to write asummary of their views.

If you have a large whole class discussion circle, you can use a ball of wool. The teacher
starts with the ball of wool, and rolls it to the person who is going to speak next. The
teacher holds on to the end of the ball of wool. When the second person is finished
talking, they hold the string and roll the ball to the next talker. Rolling the ball of wool
and holding on to a strand at the same time makes a spider web effect and identifies
those who have/have not had a turn.

§77.2 Activity 5

In groups of six, form discussion circles. Use a ball or one made from
paper, or a ball of wool to indicate who is talking. Discuss the following
question:

Multigrade teachers should be paid more than teachers of one class.

Summarise your group discussion and present to the whole class.

Group discussion strategy

Adapted from Mannison, M (1998). Interactive Teaching Strategies.
Social Science Press

Smadll group discussion amongst peers gives maximum opportunities for sudents to learn by
putting things in their own words and seeing how others interpret what they’ ve said.

Materials

A discussion sheet, one for each group. This can be presented in avariety of forms—a
picture, cartoon, short news item, an object, accompanied by a set of questions. You can give
each group the same task sheet, or select atheme or topic and give each group one sub-topic.

OR
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Focus the whole class discussion by introducing one question at atime, rather than putting
them al down on one sheet of paper. Y ou can read out the questions, write them on the board
or hand them out, one at atime, written on some card.

Procedure

1.

o W N

Divide the classinto small groups. If you want to assign roles, ask students to number
off and give the roles, eg number 1's are recorders, number 2s are recorders etc,

Hand out the discussion sheet. Ask the first question.
Y ou may wish to adopt aturn taking strategy.
Groups report back and class discussion follows.

To help evauate the effectiveness of the discusson, ask each student to reflect on a
few questions eg, did you view change during the discusson? Did someone say
something that made you think, or that surprised you?

§77.2 Activity 6

Try out this activity with your group.

Each group should have about five or six people. Firstly, write some
discussion questions about multigrade for use by another group. (Use
Blooms taxonomy to provided different levels of thinking skills for your
guestions)

Give your questions to another group. They will give you a set of
guestions.

Discuss each question, using a taking turns to talk strategy

Groups report back to the class.

Using discussion in conjunction with other
teaching strategies

Structured classroom discussons can be used in conjunction with dmost al other teaching
drategies. You can use discussion as part of:
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Direct instruction

Asapart of adirect teaching sesson, adiscussion could be used to explore an issue for a
short time (maybe 15 minutes).

Group work

I nteractions between students are an integral part of smdl group learning and can be assisted
by aset of discusson rules or Srategies

Co-operative learning
Some forms of co-operative learning can include structured discussions within the learning
groups.

Problem solving

When you are using problem solving as a teaching strategy, discussions can be used to help
generate possible solutions and comparing idess.

Student research

Discussion can be used to help students clarify their project, to work out how they might go
about completing their project and to share results.

Was the discussion effective?

To use discussion as an effective teaching method, you need to eva uate your discussion lesson
as soon asit is complete. Some questions to ask:

Were the students enthusiastic about the discussion?

Did the students achieve the god that | set for the discusson?

Did the students ask relevant and logical questions?

Did dl students have the opportunity to contribute?

How could | make better use of this teaching strategy in future lessons?
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Using Group Work as a Teaching Strategy

Adapted from Killen, R. (1998) Effective Teaching Strategies (2™ ed) Social Science
Press, Australia.

N

Organising your students to work in small groupsis ateaching strategy thet is strongly
recommended by many educators. Like discussion, group work relies on input from students.
Sometimes, group work does not produce the learning outcomes that the teacher hoped for,
but this could be because of inadequate preparation by the teacher.

When using small group work, you must pass control for some parts of the lesson to the
sudents. Y ou have to create the learning Situation and then let the students complete the tasks.
Y our role becomes one of monitoring, rather than directing the learning.

All group work involves students working together without direct intervention from the teacher
(for at least some of the time). This does not mean that students are Ieft to their own devices,
but it does mean that the teacher must sructure the learning environment. Thisdlowsthe
students to work productively, guided indirectly by you.

Why use groups?

The main reason for using this Srategy is that it can offer greater opportunities for sudentsto
learn than would be possible in whole-class teaching. This doesn’t mean that it is dways
preferable to whole class teaching, but many teachers use a combination of both during a
lesson.

When might you use group work as a
teaching strategy?

Y ou mugt think about what outcomes you want your
sudents to achieve, the sudents themsdlves, the available

resources and the content of your lesson before deciding
what teaching strategy islikely to be most effective.

Group work might be appropriate when you want to:

Have students exchange ideas and learn from one
another

Improve sudents communication skills as they learn the curriculum content

Enhance students motivation and increase their active participation in learning
Improve sudents problem solving skills and have them discover there are multiple
solutions to problems

Concentrate your teaching efforts on asmal group of students with the other sudents
engage actively in learning.

Share limited equipment or facilities (rotation of groups dlows dl sudertsto usethe
available equipment)
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Encourage and devel op co-operation among students
Teach your students to be sdlf-reliant rather than teacher-rdiant

7.2 Activity 7

Discuss with your group some examples of group activities that you have
seen whilst on school experience. When did the teacher use groups? Do
you think the choice of this strategy was a good one? Was group work
used for particular subjects, or across the curriculum?

What are some advantages of group work?

Group work alows you to vary the learning tasks for different groups of students

Group work encourages students to verbalise their ideas and feglings and this can help
them to understand the subject matter

Group work engages students actively in learning and this can enhance their
achievement and retention

Group work alows students to experience roles as leaders, peers and subordinates
and to experience arange of socia contacts

Group work can be fun

What are some limitations of group work?
Students have to learn how to work in groups. This may not be easy for students who
are used to teacher directed methods of instruction.
Some students may find it hard at first to be accepted as group members
Some students prefer direct instruction and are not happy when the teacher asks them
to work independently.
If it isto be used effectively, group work requires alot of preparation, probably more
than the equivaent direct ingtruction lesson.

The physicd arrangements of many classrooms are not suitable for small-group work.
To be effective, the groups must be able to work without interfering with one another.

7.2 Activity 7

Which limitations do you think may apply to your teaching situation?
Discuss what you could do as a teacher to overcome these problems.
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Teaching skills you will need when using group work

Adapted from Killen, R. (1998) Effective Teaching Strategies Social
Science Press

|Contro||ing the group dynamics|

Y ou cannot expect students to work effectively in groups if you St back =
and leave the students to the activity. Y ou must control a number of Five is fine
factors that influence group dynamics so your students can work

efficiently. Some of the important things you will have to do as part of this control are:

Form groups of an appropriate size

If the groups are too large it will be difficult for the leader to keegp them Mix and match
on track, and each student will have limited opportunities to contribute.

Four or five seems to be the best number of students for asmdl group discussion.

Determine an effective group composition

If you form homogeneous groups, (students of smilar abilities, knowledge, opinions, etc) this

may help the groups be cohesive and co-operative. —
|'| | | |
However, heter ogenous groups (mixed groups) may be [ | = ’ -
more productive. r . I "'.',5“ ;= Th |
| I ! 4
Make suitable spatial arrangements T' ' 7 ’
Group members should be able to see and hear one another = ‘&
. N L= ; J.u"'l
without difficulty. :L f‘[ L{? /:J
Since group work is a communication activity, the sudents 1 :; > s
should be able to make easy eye contact. Y ou should try to — 71\ .— -
o/ '|_ /"

locate the groups so that you can circulate from group to
group without interrupting the students who are working, and so that groups do not disturb
one another.

Keeping the groups on task

There are anumber of specific thingsthat you can do to help student groups achieve their
outcomes.

Prompt students to think in a different way

If agroup is stuck for ideas, or some students seem to be losing
interest, you can present them with some new idegs, suggestions or
meaterias.

What would
happen if?

Give students information directly

If agroup seemsto be making no progress because they don't have some important
information, provide it for them. If you explain to sudents why you are giving them the
information and how they could get it for themsdvesin future, you will be helping them to learn
to be independent.
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Help the students to focus and refocus on the task

Y ou can help the group complete their tasks by directing their attention to some crucid point.
It may be that once you give them some clues, they are then able to complete the task. Ask
questions such as ‘what i’ and ‘ perhaps you could try’

Some physical arrangements for small group work

The way that students are grouped and the use of classroom space are important to consider
when planning group work. The arrangement will depend on:

What you are trying to achieve?

The age and maturity of the students

The available physicd fadilities

Wheat isto be discussed?

Try these arrangements.

Buzz groups

These are small groups of two to six students, who are asked to get together at an appropriate
timein alesson to discuss an issue or problem for a short time. They may then be asked to
report back to the rest of the class. Sometimesit is easer to ask gudents who are Stting
together to form groups, rather than moving to another place in the classroom. The groups
would discuss their topic and the teacher would move around the room and listen to some of
the group discussions.

Some ideas for when to use buzz groups:.
If you have a number of different tok pleslanguagesin your classrooms, buzz groups
would alow smilar speskersto talk together.

If you have vernacular speakers and English speskers, buzz groups could aso be used
to focus the language discussion

In the multigrade classroom, buzz groups would alow arange of ages and abilitiesto
be included in the conversation

Horseshoe groups

The students may be Sitting on the floor in groups, or & tablesin a‘horseshoe’ formation and
the teacher is a the front of the groups. The teacher can change from talking or ingructing to
the whole class, to group activity without any need to move.
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Teacher

BN

Topic or problem groups

Students can be divided into small groups to work on specific problems, to discuss particular
topics, or to work a a particular levd of difficulty.

Evaluating group work

It isimportant to reflect upon the way the groups worked and how effective they werein
achieving their objectives. Some questions to ask:

Did dl students participate actively in the group?

Were the group activities managegble? If not, why not?

Were the activities chdlenging to the sudents?

Was there enough time?

Did the students co-operate with one another, and involve al members of the groupin
discussions and decisons?

7.2 Activity 8

Plan a lesson for Grade 5 around the following objective:

Children should be able to practice recycling of waste in their homes
and at school.

Show how you could use groups, and what arrangements of groups you
could use in this lesson.

Module 7.3 further explores the vaue of grouping as astrategy in the multigrade classroom.
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Using Role Play as a Teaching Strategy

Adapted from Barry K, and King, L. (1998) Beginning Teaching and
Beyond. (3 ed) Social Science Press.

L]

A role-play isalesson in which students have the chance use action and discussion to explore
a problem situation. When they are exploring the problem, they have the chance to take
another perspective by acting, thinking, and fegling like another person without the red life
consequences.

Role-plays can vary from highly structured, mainly scripted, through to semi-structured with
role cards, to very spontaneous performances.

Barry and King (1998) definestherole play as having four mgor steps.
1. Setting the scene
2. organising the setting / sdlecting the participants
3. enacting
4. debriefing, discussng and summarising.

Role-plays are a0 effective for developing communication skills, aswell as practicing
decison making and problem solving in socid Stuations. Role-plays can be used at dl levels of
schooling, from elementary to high school and university.

For arole play to be effective, it isimportant that:

The classroom environment be warm, supportive and secure

Students need a considerable amount of practice in devel oping spesking and listening
skills, decision making and reflection

A role play be chosen that is suited to the age, gender, ability level and interests of the
students

Progress should be from simple, highly structured role plays to more complex, open
ended ones

The requirements of the role play should be clearly understood by the students

Before being presented to the class, the role play should be rehearsed and worked
through in groups

Some suggestions for using role playing

Role-play can provide interesting and chalenging ways to for students to work in other
languages; i.e. tok ples, pidgin, or English, depending on the grade level and context of
the lesson. Language learning can be successfully integrated with learning about other
cultures or groups.
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Role-play can be used to develop skills and explore fedings, attitudes, values and
problem solving strategies.

Role-playing can be used as a means of developing communication skills, especidly
with young children.

™_7.2 Activity 9

Select an objective from the syllabus documents that you think could be
achieved by the use of role-playing. Develop the necessary materials you
would need to perform this role-play. Decide how you would get the
audience involved and points you would want the observing students to
note.

Role-play is an activity which may have gender considerations. You need
to be sensitive to the roles you ask males and females to play.
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Co-operative Learning as a Teaching Strategy

Adapted from Barry, K., King, L. (1998) Beginning Teaching and
Beyond (3" ed) Social Science Press. Australia

L]

Co-operative learning encourages students to work together to maximise their own learning
and that of their peers.

There are two essential components of co-operative learning methods:

A co-operative task and a co-operative incentive structure (which isunique to co-
operative learning). This means that students are encouraged and motivated to help one
another to learn (rather than being in competition with one another) and that they are
dependent on the efforts of one another to achieve success. They are also respongble for the
learning of both themselves and the group.

A smal group working together to solve a maths problem, to work on a project for
World Environment Day, or to create a group chart are examples of co-operative
task structures. The students are working co-operatively on a group task or work
together to produce a group product.

A smdl group taking part in group competitions such as debates, spelling
championships, tables races, etc are working together for the team. Students are
competing together to complete the group task. Thisis an example of a competitive
task structure.

If agroup isworking together to produce a group product, they are pursuing group
goals.

A group co-operating together to help each group member complete their tasksfrom
the chalkboard, learn some vocabulary in tok ples or English, or write areport on a
vigt is an example of a group working together to reach individual goals.

™_7.2 Activity 9

Think of one example from your experience of an activity which has
a co-operative task structure
a competitive task structure
a group goal

an individual goal

Student Support Materials



22 Module 7.2 Teaching Methods

When should co-operative learning activities be used?

Not al lessons are best taught in a co-operative learning Situation. When topics require
searching out of answers and exploring other solutions, co-operative grouping alows
individuas to help each other and contribute idess.

The teacher dso has to make some organisationa decisions eg. organising materiads and re-
aranging the furniture in the classroom.

Sometimes students need help to learn to work co-operatively with others. It can be helpful
for teachers to assign roles to members of the group.

One student can be the organiser for the group, one can be recorder to write down the
group’ s answers, one could be the encourager to keep participants interested and excited and
one could be reporter to the class.

Co-operative learning approaches: Jigsaw Method

There are a number of approaches used to devel op co-operdtive learning. One popular way is
cdled thejigsaw method.

The teacher divides the class into teams of 5 or 6, making sure thereisamix of
abilitiesin each team

The team has various tasks to complete, so there is one task for each team member,
€g. one member will havetask A, one member task B, etc

The students given task A to complete come together to form anew team. New teams
are aso formed for task B, etc

The newly formed teams work on completing their task by discussing issues and then
working individudly or collectively
When the tasks have been completed, the students reassemble in their origind teams.

Each team member (eg A, B, etc) shares their information which is compiled together
into the overal assgnment or task, and presented to the teacher.

§77.2 Activity 10

Plan a jigsaw activity using the theme of recycling at home for Grade 4.
What are the task for A, B, C and D members, and how will they put their
work together to present it to the class?

Further information on co-operative learning can be found in the Multigrade Teaching Module,
MG.2, Managing the Multigrade Class.

Student Support Materials



Module 7.2 Teaching Methods 23

Using Problem Solving as a Teaching
Strategy

Adapted from Killen, R. (1998) Effective Teaching Strategies Social
Science Press.

L1

What is problem solving?
The essentid features of problem solving are:

Students work individualy or in smdl groups

The task is one that requires some redlistic problem to be solved, preferably a
problem that has many possible solutions

Students use multiple approaches to learning

The results of the problem solving are shared among dl the sudents

Problem solving can be seen as the process of gpplying existing knowledge to anew or
unfamiliar Stuation in order to gain new knowledge. A problem can be defined as any Situation
in which some information is known and other information is needed, so problem solvingisa
form of enquiry learning. When used as a ddliberate teaching strategy, problem solving can
help students to redlise that the knowledge they have already gained can be gpplied to new
Stuations, and that this process can lead them to gain new knowledge.

What is the difference between teaching problem solving and using
problem solving as a teaching strategy?

Teaching problem solving is teaching students how to solve problems, something that
teachers do regularly in Mathematics and Science.

Problem solving as a teaching strategy is atechnique in which problems are used
deliberately as ameans of helping sudents to understand or gain an insight into the subject
they are sudying.

When problem solving is used as a teaching strategy, the emphasis should be on student
learning about the subject, rather than smply learning to solve problems.

Some advantages of using problem solving as a teaching strategy
Deve oping meaningful solutions to problems leadsto grester sudent understanding of
the subject matter.

Problem solving provides a chalenge for sudents, and they can gain agreet ded of
satisfaction from discovering new knowledge for themselves.
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Problem solving engages sudents actively in learning.

Problem solving helps students to learn how to transfer their knowledge to red-world
problems.

Problem solving helps to make students responsible for shaping and directing their
own learning.

Some limitations of using problem solving as a teaching strategy
Unless students are interested and believe they can solve the problem, they may not
want to try.

Unless your students understand why they are attempting to solve a particular
problem, they may not learn what you want them to learn.

When students are working in groups, it is easy for less able or less confident students
to be dominated by the confident or capable students.

Has your problem solving strategy been successful?

These questions might help to evaluate the learning from the sesson.
Did your students understand they were solving problems in order to learn something
important, or did they think they were just finding an answer?
Were your sudentswilling to take risks in exploring their ideas? Were they prepared
to be wrong and were they tolerant of each other’s errors?
Did you encourage students to persist and figure out problems for themselves?
Did you give the sudents primary respongbility for their learning and conduct during
the problem solving sessons?

A problem solving strategy

Figuring out what other people need: a problem solving strategy for you to
try.
In this strategy, the task cannot be completed without co-operation and exchange between
members of the team. It emphasises co-operation, but stimulates thought about the subject
meétter a the sametime.

Learning environment

Tables, or a collection of desks, or floor space for groups to Sit around. Students need to
reach each other’ s materids, so the tables cannot be too large. Teams should not be able to
see other groups work.

Materials

Sets of envelopes with words on individua cards(The words when unscrambled will form
sentences.) Each person in the team should have one envelope, and there should be the same
number of sentencesto be formed as people in the group. For example, agroup of four would
need four sentences. Long sentences can be confusing, so keep them short.
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For example:

Laws in PNG are made by the government.
A proposal for a new law is called a bill.
Customary laws are applied in village courts.

The Constitution is the most important law.

Scramble the sentences, putting each word on a separate card. Keep the punctuation to offer
afew clues eg the words with capita letters are usudly the firgt in the sentence.

Envelope 1:  PNG, proposal, made, village, for, by, law, a
Envelope 2:  new, called, applied, most, Laws, the, is, a
Envelope 3: in, government. Customary, bill. law , A, is, are

Envelope 4:  courts. Laws, in, important, are, The, constitution

Colour code or number the envelopes and their contents so materias can be easily returned to
their correct place at the end of the session.

Procedure:

1. Arrange Sudentsin teams
2. Didribute the materids and give the following ingructions

» Each of you has received an envelope containing words written on
Separate cards

» Thetask for your group isthat each of you must make a complete
sentence on the table directly in front of yoursdaf. Other people will
have some of the words that you need, but

* You may not ask for aword from anyone else. This means no talking,
no gesturing, or sgnaling that you want aword from another member
of your group. The only way you can get aword is for someoneto see
that it might fit into a sentence you could make, and therefore giveiit to
you. You may pass any of your words to any other group member at
any time.

Y ou may wish to dlow talking about haf way through the exercise.

4. After the groups have finished the task, (about 10 — 15 minutes) check the sentences.
Y ou may ask the groups to tell you about the meaning of each sentence, or use them
dl inagory.

From Mannison, M. (1998) Interactive Teaching Strategies pp 135
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F77.2 Activity 11

In groups of four, write four short sentences each to be cut up, jumbled
and given to another group. Your lecturer will tell you the topic of your
sentences.

Swap with another group and using the strategy described above,
reassemble the sentences and record on butcher’s paper.

Summing up

AN

Teachers and students can benefit from using and experiencing arange of teaching methods, or
drategies in the classroom. The important choice is how best to get the information across or
the task completed, and this should guide your choice of strategy. How a particular method or
drategy is used in a classroom is dependent on a number of factors, and there will be many
variations of these strategies according to the preferences and experience of the teacher and
students.

At firg, trying some of these methods may be difficult and uncomfortable for both teachers and
gudents dike. Choosing the right method will only comein time after trying afew and sdlecting
the most successful. Students should be given the opportunity to experience different teaching
methods which may suit their preferred ways of learning.

™ 7.2 Activity 12

Teaching cannot simply consist of telling. It must enlist the pupil’'s own
active participation since what gets processed gets learned” (in Marsh,
2000, p.161)

What methods or strategies can a teacher use to encourage student
centred learning? Examine the chart below and identify those with a
student centred focus. Discuss the student role and teacher role in each
of the strategies.
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Teacher directed/student centred emphasis in lessons
from Marsh, (2000) Handbook for Beginning Teachers p. 150.

Modes of Intro Major Conclusion |Teacher role |Students |Organ-
instruction activity role isation
mode
Lecturing/ T T T presents listen and  |total class
Teacher talks information | respond
Practice drills |T T/P T repeats respond total class/
examples and small
until skill practise groups
mastered
Directed T TP T presents respond total class/
questioning questions with small
answer, groups/
occasional |individual
questions
Discussion T /P TP questions, listen, total class/
listens, respond, {small
reponds guestion groups/
individual
Demonstration | T P T/P presents observe, |total class/
information  {listen, small
materials practise groups
Problem T P T/P directs engage in |small
solving/inquiry activities activities groups/
individual
Role playing, |T P T/P introduces, | participate/ | small
simulation monitors act out groups
games
Small group | T P P introduces, | participate, |small
activity supervisors  [interact, groups
report
Independent [P P P facilitates, initiates, individual
study monitors engages in
activities
T = Teacher directed
P = Pupil centred
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Key Terms and Glossary

Direct Instruction A teacher centred gpproach in which the teacher ddlivers the content
inahighly structured format, directing the activities of the student.

Exposition strategy A teacher centred approach where materiad is presented to the
students through explanation, questioning and discusson.

Discussion strategy  An orderly process of face-to-face interaction in which people
exchange ideas about an issue for the purposes of solving a problem, answering a question,
enhancing ther learning, or making adecision.

Interactive strategy A student centred activity which involves interacting (communicating)
in avariety of ways between sudents in a group and with the teacher.

Group dynamics The factors which affect the way group members interact and
communicate with each other.

Role Play strategy  Using action and discussion to explore a problem Stuation or recreate
agdtuation.

Co-operative learning strategy Group members have individud tasks, but eechis
dependent on the efforts of one ancther to achieve the outcome. Responsibility for learning is
both with the individuad and with the group.

Co-operative task structures Smal groups working together to produce a group product,
where each member contributes to the group’s outcomes.

Competitive task structures Smal groups working together to complete a group task in
competition with other groups, eg. spelling championships, tables races.

Problem solving strategy A technique in which problems are used deliberately asa
means of helping students to understand or gain an ingight into the subject they are sudying.

Student Support Materials



